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Introduction

This Teacher’s Resource has been designed to support and extend work within
the Year 8 Student’s Book. It is the first in a series intended to support the
English Programme within the Revised Key Stage 3 Curriculum for Northern
Ireland. Teachers will be able to use the materials flexibly; they may wish to
complement them with texts, ideas and activities to suit learning intentions and
in order to meet the needs and abilities of different student groups.

Teachers at Key Stage 3 are required by the Northern Ireland Curriculum to
develop students as:

• individuals

• contributors to society

• contributors to the economy and environment.

These objectives underpin the central intention of the curriculum, which is
stated as ensuring that there is Learning for Life and Work. While this is
aligned with the areas of Personal Development, Home Economics, Local and
Global Citizenship and Education for Employability, it is specified that the Key
Elements underpinning these areas are also relevant across the curriculum.
The Key Elements should be an element of the intentions of the English
teacher. They are:

Citizenship

Cultural understanding

Media awareness

Ethical awareness

Personal understanding

Mutual understanding

Personal health

Moral character

Spiritual awareness

Employability

Economic awareness

Education for sustainable
development

Thinking Skills and Personal Capabilities have been identified, which are
infused in the Learning Areas across the curriculum, and which are important
elements of communication skills. These are:

• managing information

• thinking, problem solving, decision making

• being creative

• working with others

• self-management.

The Assessment opportunities grids at the start of each Unit identify which
Thinking Skills and Personal Capabilities are employed in each of the main
tasks in that Unit. Icons representing the most important Thinking Skills and
Personal Capabilities covered appear next to each task in the Unit, as well as
next to the starter activities and extension tasks.
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The aims that have guided the development of this English Programme have
been inspired by these statutory requirements and also recognise the Learning
Intentions of the English Learning Area (including Media education) for Key
Stage 3.

Aims

• To provide opportunities for the development and progression of the skills
of language.

• To provide opportunities for students to develop as creative and effective
communicators and thinkers.

• To provide opportunities for students to develop as independent and self-
evaluative learners and thinkers.

• To encourage a teaching and learning environment that is supportive,
challenging, stimulating, relevant and enjoyable.

• To encourage the use of a wide range of text forms and genres, in print
and other media.

• To provide a language resource with relevance for teachers and students
in Northern Ireland.

The English Learning Area (including Media education) has identified the
following Learning Intentions for Key Stage 3:

The ability to:

• research and manage information effectively

• communicate effectively in visual, oral, written and ICT (information and
communications technology) formats, including the moving image,
showing clear awareness of audience and purpose and attention to
accuracy

• work effectively in teams

• work independently, managing, evaluating and improving own learning

• demonstrate creativity, initiative, organisation and perseverance in carrying
out tasks and developing own ideas.

The units

The eight units in the Student’s Book are designed to provide a wide range of
text extracts and varied and interactive tasks, and opportunities to monitor
and evaluate progress being made by students. There are supplementary
texts and additional activities and ideas in the Teacher’s Resource. However,
the central aim of the materials is to engage students and to extend their
language skills. The Teacher’s Resource will encourage teachers to help
students generalise from the experiences within the unit to other contexts
where such skills will be relevant and useful.
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Lesson structure

It is recommended that lessons have the following ingredients:

• Learning intentions at the beginning, connected to the ‘What we will be
doing’ and ‘What we will be learning’ boxes found in the Student’s Book

• Learning intentions and success criteria for the units linked to skills which
are identified in the Teacher’s Resource

• Starter activities to consolidate skills previously taught and linked to the
development part of the lesson

• Texts, tasks and activities

• Links to further texts, software, websites, moving image texts, and so on,
as appropriate

• Opportunities for review/plenary and student self-assessment.

Starter activities

Ideas for these activities will be found in the Teacher’s Resource only. They
can be used at the teacher’s discretion. Their purposes are as follows:

• To review skills and concepts already taught

• To introduce students to new skills and concepts.

The starter activities are viewed as activities which should last no longer than
five to ten minutes but, in some instances, the teacher may decide to develop
them into a longer lesson. Students should be active and interactive with the
teacher and other students during these activities.

Teaching and learning strategies

In order to connect and develop language and thinking, and to ensure that
connections can be made for transfer of skills into real situations, the following
strategies are recommended. They provide effective and useful guidance for
teacher management within lessons and have been found to be valuable in
the Northern Ireland Literacy Strategy.

Modelled language: Modelled teaching occurs when the teacher
demonstrates or models the thought processes and skills involved when an
individual is reading, responding to a text, writing, spelling, punctuating,
constructing a text and so on. The teacher talks through the procedures step
by step to show the learner how things might be done. This enables the
learner to see the processes, including any checking, correcting and reviewing
that may be needed. The ‘thinking’ required will become quite explicit.
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Shared language: In this process, teacher and learners collaborate in
language exploration and discovery. Shared language is usually centred on a
text and students participate in a constructive way: making suggestions,
answering and asking questions, providing solutions, checking, self-correcting
and thinking aloud. In shared language activities, the features of language can
be investigated and described: texts may be deconstructed and constructed
as a group, in a supportive and non-threatening environment.

Guided language: Learners are organised in small (five to six students) ability
groups for guided language work. Each will have the same text and work on
the same task as the teacher works to meet the particular language needs of
the group and the individuals within the group. The teacher approaches
guided work with a purposeful and pre-determined focus on reading, writing,
oral language, correction, reviewing, preparation, etc. This is a weekly (or
twice weekly) opportunity for teachers to encourage students to develop
language skills and to use the appropriate vocabulary when discussing
language. It will stimulate thinking behaviour and good habits of mind in
students.

Independent work: As the teacher works with a guided group, the other
students work in small groups (not necessarily grouped by ability) on
appropriate extending tasks that provide an opportunity to practise skills
learned, extend experiences, problem solve, collaborate with others, read,
write, etc.

Plenary: It is important that the class has an opportunity to revisit the
Learning Intentions of the lesson at the end for a few minutes. This will
consolidate learning or confirm areas that require further attention. These
approaches will fit well with the plan–do–review cycle recommended in the
Revised Curriculum for Northern Ireland.

Grouping strategies

Students should be aware of the need to vary their preferred learning styles,
to ensure they use their auditory, visual and kinaesthetic pathways for learning.
It is useful, therefore, to encourage a range of student pairings and groupings
to help them learn more effectively and in a supportive environment. The
following are some well-tried and powerful strategies for managing varied
groupings:

• grouping strategies for literacy

• drama strategies for the English classroom.

The Teacher’s Resource will provide further ideas in each unit to provide extra
support for those students who need it and extension ideas for others.
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 im
pr

ov
is

ed
, a

nd
en

ab
le

 c
lo

se
 e

xa
m

in
at

io
n 

of
an

 im
po

rt
an

t 
m

om
en

t.
S

tu
de

nt
s 

w
or

k 
as

 in
di

vi
du

al
s

or
 in

 s
m

al
l g

ro
up

s,
 a

nd
 u

se
po

si
tio

ni
ng

 o
r 

bo
dy

 s
ha

pe
 t

o
co

ns
tr

uc
t 

m
ea

ni
ng

. F
re

ez
e

fra
m

es
 c

an
 b

e 
us

ed
 a

s 
a

ba
si

s 
fo

r 
th

ou
gh

t 
tr

ac
ki

ng
.

Fo
ru

m
 t

he
at

re
Th

is
 is

 u
se

fu
l f

or
 lo

ok
in

g 
at

di
ffe

re
nt

 p
oi

nt
s 

of
 v

ie
w

 o
r 

fo
r

ex
am

in
in

g 
al

te
rn

at
iv

e 
id

ea
s.

 A
sm

al
l g

ro
up

 a
ct

s 
ou

t 
a 

sc
en

e
w

hi
le

 t
he

 r
es

t 
of

 t
he

 c
la

ss
ob

se
rv

es
. T

he
 c

la
ss

 t
he

n
w

or
ks

 a
s 

di
re

ct
or

s 
of

 t
he

gr
ou

p 
in

 r
ol

e.
 T

he
 c

la
ss

 m
ay

as
k 

th
e 

gr
ou

p 
in

 r
ol

e 
to

 a
ct

 o
r

sp
ea

k 
in

 a
 d

iff
er

en
t 

w
ay

,
su

gg
es

tin
g 

di
ffe

re
nt

m
ot

iv
at

io
ns

 fo
r 

ch
ar

ac
te

rs
.

Th
e 

cl
as

s 
m

ay
 q

ue
st

io
n

ch
ar

ac
te

rs
 in

 r
ol

e 
or

 s
ug

ge
st

ot
he

r 
in

te
rp

re
ta

tio
ns

 fo
r

ev
en

ts
.

H
ot

-s
ea

tin
g

H
ot

-s
ea

tin
g 

al
lo

w
s 

th
e 

cl
as

s
to

 q
ue

st
io

n 
a 

ch
ar

ac
te

r
cl

os
el

y.
 T

he
 c

la
ss

 q
ue

st
io

ns
so

m
eo

ne
 in

 r
ol

e 
as

 a
ch

ar
ac

te
r, 

fic
tio

na
l o

r
hi

st
or

ic
al

, w
ho

 s
its

 in
 t

he
 ‘h

ot
-

se
at

’.

C
on

sc
ie

nc
e 

al
le

y
S

tu
de

nt
s 

fo
rm

 t
w

o 
lin

es
 fa

ci
ng

ea
ch

 o
th

er
. A

 c
ha

ra
ct

er
m

ov
es

 d
ow

n 
th

e 
al

le
y 

an
d

ea
ch

 s
tu

de
nt

 in
 t

ur
n 

vo
ic

es
th

e 
ch

ar
ac

te
r’s

 t
ho

ug
ht

s.
 T

hi
s

is
 a

 w
ay

 o
f e

xp
lo

rin
g 

a
ch

ar
ac

te
r’s

 m
in

d 
at

 a
 m

om
en

t
of

 d
ec

is
io

n 
m

ak
in

g 
or

 c
ris

is
.

Th
e 

st
ud

en
t 

in
 r

ol
e 

lis
te

ns
 t

o
hi

s 
co

ns
ci

en
ce

 b
ef

or
e 

ta
ki

ng
 a

de
ci

si
on

.


